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Introduction
The high performance of students of Chinese origin is documented and recognised in the UK official documents, but few studies have been devoted to identifying those factors, which might have contributed to the successful education of minority children, let alone any investigation of various patterns of this educational achievement. Therefore, while low achievement may be stereotyped and ‘blamed’ for children’s poor home backgrounds or for racial issues in the educational system, high achievement levels among certain minority ethnic groups are not appreciated and were positioned as indicative of ‘oppressive home cultures’ and of pathological approaches to learning. Some recent research about Chinese values of education (Francis & Archer 2005), and about Chinese parental involvement behind the scene (Chen 2007) shed some light on Chinese children’s achievement though, what needs to be further explored is the pivotal role that Chinese community schools play in the Chinese children’s high achievement alongside the transmission of the Chinese language and culture, the construction of ethnic identity, and the provision of an additional source of learning. This section seeks to portray the general practice in the Chinese community school, to investigate how Chinese schools are perceived by students, in what way this complementary schooling help children’s cognitive development, and how this learning community has been established between parents and children with sense of identity to make contribution to the educational success. 
Backgrounds 
Community schools have a long history in Britain. The first Chinese class started in 1928 at a restaurant in London, later with acquisition of its school premises in 1934, developed into the first Chinese school in Pennyfield in East London, named Chung Hua Chinese School (Ny, 1969; Jone, D., 1980).  Late 1960s and early 1970s saw the expansion of Chinese supplementary schools, which generally took place on Saturdays and Sundays. A powerful motivation behind has been the desire to retain cultural identity, which in most cases is very strongly linked with the retention of a mother tongue and cultural heritage. The Chinese parents in Britain, in particular, face the problem of retaining a linguistic identity which will allow all generations within a family to communicate with each other, while at the same time ensuring that the children can operate well in the language of the mainstream society. 
The desire was fuelled by the EEC directive of the mid-1970s, which began to see children’s home language as a positive asset of multicultural education and charged its member countries with a responsibility to ensure that mother tongue and cultural teaching were available to minority children. Consequently, many new mother tongue schools were established by community groups themselves during this period and they have been named as ‘community schools’ ever since. The growth of such schools has been coupled with a wider acceptance of the principle of parental involvement.

According to the Resource Unit for Supplementary and Mother-Tongue Schools (RUSMTS), there are over 2000 of these schools across the UK, yet they have received a disproportionately small amount of attention from researchers and educationalists alike; their practices have been little documented by researchers (Martin et al, 2003b). What have mostly appeared in our literature about community schools are simplistic accounts that those schools are extremely diverse in both form and purpose (Tomlinson, 1984); some are funded or given premises by LEAs, others are self-sufficient; teachers are mostly unqualified volunteers and parents themselves (Wong, 1992; Ran, 2000). Little is documented about the role that these schools may play in their children’s academic achievement. Chinese community schools in particular have rarely been examined despite the fact that there are over hundred of Chinese community school nationwide. 

Five bilingual children and their community schools

Susan Wu, Joyce Chen, Nicola Xian, Ying Ma and Joe Woods are five GCSE students,  aged 13-15. They came to the UK with their parents when they were approximately 7-9 years old. Basically they speak Chinese at home, and each has come to London Mandarin School or Republic Chinese School to continue their literacy development in Chinese and participate in many extra-curricular-activities. Being brought up in a bilingual environment, they are thus fluent in both languages. They have recently completed GCSE Chinese studies with A* and also have achieved exceptional GCSE grades in their English school, each having a string of As and A*s to her name. It has been proved they are all doing very well not only in their Chinese lessons but also in their English schools. At our invitation, they are willing to participate in our study and have much to tell us about their Chinese school.

In comparison, London Mandarin School opens every Sunday while Republic Chinese School runs on Saturday. The curricula in these two schools all centre on language literacy, cultural transmission and subject supplementary teaching but they differ in medium of instruction, with London Mandarin School teaching in Mandarin just as its name suggested, Republic Chinese School teaching in Cantonese. According to Mr Ho, the head teacher in Republic Chinese School, a Mandarin class has been set up recently for some Cantonese speaking kids who are expected to learn Chinese taught in Mandarin because their parents thought that it would be more useful to their children’s future career if they could speak Mandarin that is more internationally recognised. 

Relatively speaking, London Mandarin School is a young school only set up six years ago, while Republic Chinese School has been founded nearly 20 years. The scale of the two schools is almost the same, with six classes from Year one to GCSE but London Mandarin School has recently extended its class to A level. Being independent of any LEA in London, London Mandarin School has no way to get funding from local resources, and due to the lack of funding, the school site changes all the time. It was at first housed in one of the churches in Soho, then moved to the London Business School in Fulham, and is now settled in Barbage Primary School in the area of Old Street. Nevertheless, the school still attracts many children from all over the places in London and outskirts. The case is different with Republic Chinese School, which has been permanently housed in Westminster College near China Town and funded by the Chinese Community Centre in the area. Because of this advantage, children’s socialising needs have been better recognised. Usually children like to drop in at the Centre before and after class, watching videos and playing table tennis or chess, and they will never miss any annual festival celebration parties held by the Centre. However, extra-curricular activities in London Mandarin School can only be arranged through some organisations and mostly through personal contacts. Teachers and parents work closely to find opportunities for children.  

Most teachers in these two schools are parents themselves. In the Republic teachers were students from Hong Kong and now are UK citizens working in various professions, while in London Mandarin School, those Mainland Chinese first came to the UK as students and scholars with the open-door policy of the late 1970s. Children and spouses began arriving as dependents from 1980s. Many who came as students in the 1980s then found themselves parents in the 1990s. They mostly graduated from universities, especially the men, many of whom completed doctoral studies. They are very keen for their children's education and offer to become volunteer teachers. Despite the fact that teachers in both London Mandarin and the Republic don’t have certificate of teaching credentials, their educational background, age and enthusiasm have given them confidence in carrying out various educational tasks. The advantage with these teachers is that they are all bilingual, and after having experienced life in Britain, are more able to diagnose some of the cultural conflicts faced by Chinese children in Britain. Such knowledge in fact has help teachers to fulfil their responsibilities and eliminate some of the ‘culture shock’ problems between parents and children. 

For clarity, when we are talking about medium of instruction - Mandarin or Cantonese, we are referring dialects spoken in different areas. Some people in the west think that the Chinese language is Cantonese whereas in fact Cantonese is just one of the eight major dialects of the Chinese language across the country and overseas. Although different dialects differ immensely in pronunciation, they share the same written forms. Mandarin, known as ‘language of official’ is based on the pronunciation of the Northern dialects (which has many sub- dialects under it) and spoken by 80 percent of the Chinese population. Therefore it grew to become ‘national language’ (Guoyu) in the Republican period (1912- 1949), a term still in used in Taiwan and some Chinese communities outside the Mainland. In the People’s Republic the name for it is ‘common language’ (Putonghua), which is taught in schools and spoken by television and radio presenters in Mainland China. Cantonese, as it is spoken by generations of the first Chinese immigrants from Canton and Hong Kong, has been a dominant dialect overseas. 

In order to meet the needs of pupils and achieve efficiency in teaching the Chinese language to children in Britain, English is used in addition to Chinese. Bilingual teaching is encouraged in the classroom for the comprehension purpose, and this attracts many Chinese children and some English-Chinese mix families in particular.

Findings

Despite the fact that Chinese community schools are diverse in many ways, the aims of the two Chinese schools – London Mandarin and Republic Chinese are quite similar to one another.

(1) to provide Chinese language teaching for overseas Chinese children

(2) to educate children about Chinese culture and history

(3) to pass on young generations various aspects of Chinese morality  and the sense of identity 

(4) to bridge the gap between parents and their children in communication as well as in views and believes. 

(5) to supplement mainstream schooling by providing extra lessons on various core subjects (English Maths and Science) at GCSE and A level.

The above five objectives indicate that Chinese community schools in general place a strong emphasis on the transmission of the Chinese language and culture, and on provision of an additional source of learning via formal teaching and other informal extra-curricular-activities, e.g. singing, dancing, orchestra, table-tennis, badminton, Chinese chess, martial arts and traditional festivals. It is not a segregated education but a complementary schooling to meet the various expectations of Chinese parents in Britain, thus in children’s eyes, the Chinese school is a extending school, where their bilinguality will be enhanced, and they will learn many things that are not available in the English school, and that mean a lot to their academic development. The following comments from five older bilingual students in a student workshop reflect what they have learnt from the Chinese community school and how the Chinese culture, language and methodology help in their way to success. 
Knowledge and skills

I was born in China but I moved to England with my parents at five. When I was 10 my parents sent me to the Chinese community school to learn Chinese literacy skills though I am able to talk fluently at home. The class started at 12:00 with lesson of Chinese general knowledge, and then followed by three periods of language education till 4pm. After that there is a wide range of optional courses to attract our interest, for instance, chess club, calligraphy group, dancing class, Chinese painting lesson, Kung fu workshop, etc. are very popular among both parents and students. We normally finish school at five. I think all these activities encourage us to adopt a more balanced attitude toward our learning. (Ying Ma)
I began my Chinese schooling at home and then joined the weekend school for more activities. Recently I have moved to this Sunday Chinese School because they provide GCSE courses not only for the Chinese language, but for Maths and science revision as well. Teachers are researchers themselves at the university in London and parents as well. So they know very well both the subject and the test requirement, thus very helpful to us. (Susan Wu)

At that time I was often teased and pushed around by some classmates simply because I was not yet fluent in English. I was often seen as an easy target and also wronged by teachers in the school because I have no way to defend myself. Later I was recommended by a friend of my mum’s to this London Mandarin School where I could learn English from a bilingual teacher and make friends with my classmates who share with me the same learning experience. I am now in the Chinese A level class, but to be honest with you, at that time I came to the Chinese school not for the development of Chinese like many others do but only for my EAL support. (Joe Lin)

Attitudes and commitment

Our Chinese lessons have taught us to ‘work hard and aim high’, which has manifested itself in many Chinese parents abroad. Ambitions provide us with motivation and a hard working attitude which is applied of our own accord. Laziness and inefficiency are thus perceived as barriers to progress. This dedication has evolved into a routine of early revision resulting in better grades. This sense of self-motivation is encouraged by parents who see education as being of paramount importance to a child’s development.(Nicola Xiang)

We have learnt to be independent in our learning and develop as well a sense of self-discipline and responsibility towards our work, with the commitment involved in weekly lessons as well as daily homework tasks being quite substantial but completed well before the deadline. Work isn’t seen as a chore, rather as a pathway to better future. The social and academic support given by Chinese Schools is proving to be central in our education and the adopted attitudes towards learning shown in the Chinese lessons have been vital to the academic success. (Joyce Chen) 
Sense of Chinese identity and culture heritages

‘Chinese and the Chinese’ are closely linked like ‘English & the English’, ‘French & the French’. The same spelling embodies both language and nationality, which means if you don’t know the Chinese language and you are not counted as a proper Chinese. Therefore, studying Chinese is part of our heritage and there is an added motivation to do well if we have an innate sense of identity developed through the language learning. The Chinese school has allowed us to interact with other people our age who share our culture and linguistic background. (Joe Lin) 
Confucianism is one of important cultural heritages shared by all Chinese regardless of different political ideologies and different regions and dialects. Literacy training is seen as the way led to ‘status mobility’ and social economic advancement. The way in which Chinese school students view their own academic achievements are inevitably influenced by such heritage. Healthy competition is of course promoted under the Confucian heritage culture, which proves further motivation for both parents and students alike (Ying Ma) 
Methodology and forms of learning

 ‘Chinese’ attitude towards education has resulted in rigorous yet effective learning strategies. These have proven themselves to be highly successful in providing students with the resources to achieve the highest standards, whilst also encouraging development of the well-rounded individual. Moreover, in our Chinese lesson, English is valued for comprehension purpose and bilingual application. Content and language integrated learning are encouraged, and through back and forth translation practice, our bilingual capacity   has been improved (Nicola Xiang)
Chinese being a character based language stimulate a different area of brain activity to when English is being used, so this may have a positive influence on our capacity to reason in different ways and to consider a question from different angles. (Susan Wu). 

Reciting and memorising words and facts play a large part in the Chinese education system; however it is coupled with understanding, logical reasoning and application of knowledge rather than just regurgitating facts. Our Chinese lessons at the London Mandarin School have taught us to combine a creative approach and self-discovery that enable us to utilise a variety of approaches creating greater flexibility and ultimately academic success. (Joyce Chen) 
The above comments indicate many diverse benefits that such complementary schooling has brought for our children and that they are beyond our knowledge. It has been proved Chinese community schools play a very important role in their children’s educational success through its function of language and culture maintenance, construction of Chinese identity, as well as supplementing mainstream education. They also serve as a bridge between parents and children, between two languages and cultures.

Conclusion

Research data indicate that Chinese community schools are highly valued by Chinese parents and children alike. Such schooling is positioned as playing a pivotal role in transmission of Chinese language and cultural, and in their provision of an additional source of learning (Francis & Archer, 2004; 2005b). In this sense, parents and many children portray their Chinese school as an important resource contributing to their ethnic and cultural identity as well as their academic success, where ‘Chinese value of education’ or ‘Chinese attitude’ towards education embodied in the teaching does not mean anything segregated or hostile to the mainstream education but serves well as catalyst to minimise conflicts and supplement mainstream education. Chinese parents feel strongly that only through knowledge of the language, and thereby the history and literature, can the children have a true understanding of their parents’ attitudes, standards and values. Some conflicts are inevitable in the family though, it is expected that Chinese community schools would even eliminate conflicts between Chinese parents and their children. One thing needs to be clarified is that unlike the common belief that Caribbean parents have been highly critical of English culture and the English education system in terms of offering their children ‘equality of opportunity’, whereat Asian parents, also expecting ‘equal’ opportunities to be offered to their children, have been more satisfied with schools (Tomlinson, 1984), Chinese parents have chosen to set up schools to maintain their language and cultural identity rather than as a response to dissatisfaction with the English education system. Chinese children choose to prove themselves by working hard, respecting teachers and tolerant to different opinions, and in the end have won teachers’ high expectations, which are not granted for them in the first place as we thought. 
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